

































A	Lacanian	inspired	free	associative	methodology		Our	project	experimented	with	a	range	of	techniques	for	producing	and	exploring	free	 associative	 material	 with	 our	 interview	 participants.	 Bollas	 (1999)	 has	described	the	contrasting	modes	of	listening	to	or	receiving	a	patient’s	speech	in	different	schools	of	psychoanalysis.	He	contrasts	Freud’s	 technique,	which	uses	the	 analyst’s	 silence	 to	 allow	 the	 gradual	 emergence	of	material,	with	Kleinian	technique,	which	 recommends	 frequent	 intervention	 to	 interpret	 projections	 (	188).	Pure	free	association	is	impossible	to	achieve,	so	these	approaches	are	not	mutually	 exclusive	 or	 incompatible,	 they	 simply	 provoke	 or	 facilitate	 different	trajectories	 in	 the	 associations	 (ibid:63).	 	 Free	 associative	 approaches	 to	interviews	 within	 psychosocial	 research	 have	 tended	 to	 recommend	 minimal	intervention	by	the	researcher,	both	to	guard	against	potentially	sensitive	clinical	type	 interventions,	 and	 to	 avoid	 directing	 the	material	 (Hollway	 and	 Jefferson,	2000;	Miller	et	al	2008).	While	paying	attention	to	both	these	considerations,	we	developed	a	slightly	different	approach,	inspired	by	the	work	of	Lacan.	In	planning	the	 interviews	our	 focus	was	explicitly	on	 the	use	of	 signifiers,	and	on	ways	 in	which	we	might	potentially	draw	our	participants’	attention	to	equivocation	and	ambiguities	 in	 their	 speech	 (see	 Fink,	 1997:15).	 We	 also	 attempted	 to	 avoid	responding	to	the	material	except	at	the	level	of	language,	or	signifier;	although,	of	course,	we	directed	the	narratives	through	our	initial	question,	and	additionally	
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Participant	D:	‘you	never	ask	for	anything’	The	repetition	of	the	signifiers	‘never..	ask’	at	two	moments	in	Dee’s	first	interview	creates	a	link	that	might	also	be	understood	as	a	symbolic	or	unconscious	relation.	First,	 talking	 about	 the	 possibility	 of	 progressing	 at	 work,	 Dee	 commented:	 ‘I	would	never	go	and	ask	for	an	increment’	(Int.	1,	11:07).	The	categorical	nature	of	this	claim	might	already	suggest	a	distinctive	affective	 investment.	Then,	 in	her	associations	to	the	prompt	‘breadwinner’,	Dee	said	‘you	know,	it	was	my	father,	it	was	 the	man	of	 the	house	who	brings	 the	money	and	has	got	more	power	and	authority’	(Int.	1,	17:34).	She	also	commented,	‘I’m	trying	to	think	about	me	but	no,	it’s	him’	(19:25).	CL	asked:	‘Any	other	thoughts	that	come	to	your	mind	around	your	father?’	and	Dee	responded:			 Authoritative	and	you	can’t	mess	around	and	you	can’t	ask	for	more	[…]	You	never	ask	for	anything	[…]	We	never	asked	for	anything.	(Int	1,	21:06).		
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do’	It	 is	 also	 possible	 to	 trace	 a	 repeated	 associative	 pattern	 in	 participant	 Aie’s	account,	which	 can	 similarly	 be	 associated	with	 a	 parental	 relation.	 At	 several	points	Aie’s	account	evoked	a	moral	reference	point	which	was	at	odds	with	her	actions,	which	were	justified	by	reference	to	a	sense	of	inevitability	or	of	forces	beyond	 her	 control,	 and	 an	 affective	 association	 to	 a	 negative	 or	 frightening	experience.			One	instance	of	this	associative	pattern	came	in	her	account	of	both	recent	strikes	in	school,	in	which	Aie	had	not	participated,	and	her	memory	of	the	miner’s	strike	in	the	1980s:		 So	when	 they	 strike,	when	 the	 unions	went	 on	 strike	 at	 school,	 I	 didn’t	strike,	I	went	to	school.	I	know	that’s	probably	not	seen	as	the	right	thing	to	do,	but	I	just	don’t	think	it’s	going	to	achieve	anything.	[…]	I	was	a	kid,	but	 I	remember	when	all	 the	people	up	North	went	on	strike	[…]	all	 the	miners	went	on	strike.	It	was	horrendous.	We	had	cut	electricity	for	a	few	days	a	week	and	it	was	just	horrendous.	(Int	2,	p.	4)		Here	A	both	acknowledges	that	her	decision	not	to	go	on	strike	might	be	seen	as	‘not	the	right	thing	to	do’,	but	also	justifies	it,	articulating	a	slightly	fatalistic	sense	that	nothing	can	be	achieved	through	this	type	of	action.	At	the	same	time,	in	the	account	of	the	miners’	strike,	there	is	an	enigmatic	reference,	in	the	repetition	of	‘horrendous’,	to	a	strong	affective	experience.			A	similar	fatalistic	pattern	can	be	discerned	in	Aie’s	response	to	one	of	the	words	we	selected	from	the	group	interview	to	use	as	a	prompt	for	associations	in	the	individual	interviews.	In	her	response	to	the	term	‘changing	children’	she	referred	to	 a	 course	 she	 had	 attended,	 Childhood	 Studies,	 in	which	 they	 had	 discussed	different	 ways	 of	 conceptualizing	 children	 and	 the	 implications	 these	 had	 for	teaching.	She	contrasted	some	of	the	more	idealistic	curriculum	principles	they	had	discussed	with	current	requirements	and	practices	in	school,	and	commented:	‘Is	 it	a	good	thing?	I	don’t	know.	But	that’s	what	we	have	to	do	[…]	Is	 it	a	good	thing?	I	don’t	know.	But	this	is	the	society	we	live	in’	(Int.	2,	p.	7).	Here,	as	in	her	comments	 about	 striking,	Aie	 appears	 to	point	 to	 a	more	moral	or	 ‘acceptable’	
	 21	















Fink,	 B.	 (1997).	 A	 Clinical	 Introduction	 to	 Lacanian	 Psychoanalysis.	 Harvard:	Harvard	University	Press.	Freud,	S.	1920	Freud,	S.	(1920)	‘Beyond	the	Pleasure	Principle’,	in	On	
Metapsychology:	The	Theory	of	Psychoanalysis,	The	Pelican	Freud	Library	Volume	
11,	Penguin	Books	1984,	275-338	Gibson-Graham,	J.K.	(2002)	‘Beyond	Global	vs	Local:	economic	politics	outside	the	binary	frame’,	Geographies	of	Power:	Placing	Scale,	eds.	A.	Herod	and	M.	Wright,	Oxford:	Blackwell	Publishing	Healy,	S.	(2010)	‘Traversing	Fantasies,	Activating	Desires:	Economic	Geography,	Activist	Research,	and	Psychoanalytic	Methodology’	in	The	Professional	Geographer,	62:4,	496-506	Healy,	S.	and	Graham,	J.	(2008)	‘Building	Community	Economies:	A	Postcapitalist	project	of	sustainable	development’	in	D.	Ruccio,	ed,	Economic	Representations:	
Academic	and	Everyday,	London	and	New	York:	Routledge,	291-314	Hollway,	W.	and	Jefferson,	T.	(2000)	Doing	Qualitative	Research	Differently:	Free	
Association,	Narrative	and	the	Interview	Method.	London:	Sage	Lacan,	J.	(2006[1966])	'The	Subversion	of	the	Subject	and	the	Dialectic	of	Desire	in	the	Freudian	Unconscious’,	in	his	Ecrits,	trans.	Bruce	Fink,	New	York:	WW	Norton.	Lacan,	J.	(2010)	The	Seminar	of	Jacques	Lacan:	Book	Vi:	‘Desire	and	Its	
Interpretation’	1958-59,	Trans.	Gallagher,	C.	Available	at:	http://www.lacaninireland.com/web/wp-content/uploads/2010/06/THE-SEMINAR-OF-JACQUES-LACAN-VI.pdf		Laclau,	E.	and	Mouffe,	C.	(2001)	Hegemony	and	Socialist	Strategy:	Towards	a	
Radical	Democratic	Politics	(2nd	edition),	London,	New	York:	Verso	Langley,	(2008)	The	Everyday	Life	of	Global	Finance,	Oxford:	OUP.	Layton,	L.	2016,	‘Yale	or	jail:	Class	struggles	in	neoliberal	times’	The	Ethical	Turn:	Otherness	and	Subjectivity	in	Contemporary	Psychoanalysis	Eds	D.	Goodman	and	E,	Severson,	London	and	New	York:	Routledge	McGimpsey,	I.	(2017)	‘Late	neoliberalism:	Delineating	a	policy	regime’,	Critical	
Social	Policy,	37(1):64-84	Miller,	C.,	Hoggett,	P.	&	Mayo,	M.	(2008).	Psycho-social	Perspectives	in	Policy	and	Professional	Practice	Research.	In	P.	Cox,	T.	Geisen,	&	R.	Green,	(eds.),	Qualitative	
Research	&	Social	Change	–	UK	and	Other	European	Contexts	(pp.	112-131).	Basingstoke:	Palgrave.		Moore,	A.	2006	‘Recognising	Desire:	A	Psychosocial	Approach	to	Understanding	Education	Policy’,	Oxford	Review	of	Education,	32(4):487-503	National	Union	of	Teachers	2013	‘Protecting	School	Teachers:	NUT	briefing	on	school	teachers’	pay’,	accessed	online	2017	O’Sullivan,	S.	(2009)	‘The	Strange	Temporality	of	the	Subject:	Badiou	and	Deleuze	between	the	finite	and	the	infintie’,	in	Subjectivity,	Vol	27,	155-171	Ozselcuk,	C.	2006	‘Mourning,	Melancholy,	and	the	Politics	of	Class	Transformation’,	Rethinking	Marxism,	8(2):225-240	
	 25	
Peck,	J.	(2009)	Constructions	of	Neoliberal	Reason,	Oxford:	OUP	Resolution	Foundation	(2013)	A	Matter	of	Time:	The	Rise	of	Zero	Hour	Contracts,	London:	Resolution	Foundation	Rogers,	S.	2012	‘Recontextualising	‘Play’	in	Early	Years	Pedagogy:	Competence,	performance	and	excess	in	policy	and	practice’	British	Journal	of	Educational	
Studies,	60(3):	243-60		Santori,	D.	(2014)	Intensified	market	environments	in	education	and	the	
development	of	default	subjectivities	:	Chile	as	a	critical	case,	PhD	University	of	London	Institute	of	Education	Straehler-Pohl,	H.	and	Pais,	A.	(2014)	‘Learning	to	fail	and	learning	from	failure	–	ideology	at	work	in	a	mathematics	classroom’	in	Pedagogy,	Culture	and	Society,	22(1):79-96	Smith,	D.	W.	(2004)	‘The	Inverse	Side	of	the	Structure:	Zizek	on	Deleuze	on	Lacan’,	in	Criticism,	45/4,	635-650	Times	Education	Supplement	FAQ	(2005)	PPA,	http://www.tesfaq.co.uk/ppa,	accessed	2016	Thompson,	G.	and	Cook,	I.	(2014)	‘Education	policy-making	and	time’,	Journal	of	
Education	Policy,	29/5:700-15	Walkerdine,	V.	and	Bansel,	P.	(2010)	‘Neoliberalism,	Work	and	Subjectivity:	Towards	a	More	Complex	Account’,	in	M.	Wetherell	&	C.	T.	Mohanty	(Eds.),	The	
Sage	Handbook	of	Identities	(pp.	492-507)	Wengraf,	T.,	&	Chamberlayne,	P.	(2006)	Interviewing	for	life	histories,	lived	situations	and	personal	experience:	the	biographical–narrative–interpretive	method	(BNIM).	Short	Guide	to	BNIM	Interviewing	and	Interpretation.	Available	at	tom@tomwengraf.com.	Wright,	A.	(2013)	Contested	images	of	the	school:	A	post-Marxist	analysis	of	
education	policy	under	the	New	Labour	government	and	the	divergent	approaches	
to	its	implementation	in	English	secondary	schools,	PhD	Thesis,	Colchester:	University	of	Essex.	Zizek,	S.	(2005)	The	Metastases	of	Enjoyment:	Six	Essays	on	Women	and	Causality	London:	Verso			
